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An Empirical Study on Process Indicators and Qutcome Indicators during the Satisfaction
Evaluation on Postgraduate Education:

based on the differences between training modes for professional postgraduates and academic postgraduates
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Abstract: Satisfaction evaluation on student education is an important means to evaluate the present education quality.
However, because student satisfaction is an explicit indicator of the difference parameter between expectation and the quality
really perceived, it is not possible to use it to directly evaluate the talent training quality and improve the training mode of
higher education through the difference between the high and low mean values of student satisfaction. The reform of education
evaluation needs to improve the outcome evaluation and strengthen the process evaluation so as to achieve the goal of improving
the quality of education. Base on the data from a national postgraduate education satisfaction survey and with the satisfaction
degree of academic postgraduates as reference, this study uses the hierarchical linear model to comprehensively examine the
influence of each link of the professional postgraduate cultivation on the development of practical ability. The result shows that
there is no significant difference between professional postgraduates and academic postgraduates in the mean value of
satisfaction degree of practical ability development and that of training process; the satisfaction degree of professional
postgraduates with their practical ability development is higher than that of academic postgraduates, and the difference is
related to training process; and the teaching method, sci-tech research, supervisors’ guidance and the practical teaching
indicators have significant effects on the practical ability development of professional postgraduates. A further transactional
analysis finds the separation between practical ability training modes and the influence mechanisms for professional
postgraduates and academic postgraduates.
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